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At Saint John’s CE Primary School, our vision is ‘where we all flourish’. Our aim, through our relationships and
behaviour policy, is that we create a safe, happy environment for all. Clarity is required for children and adults
of boundaries, routines, rewards and consequences. How behaviour is managed across schools and in society
has changed significantly over the last ten years and Saint John’s aims to prepare children for the next stage of
their lives by moving our behaviour systems in line with an approach that reflects today’s society.

Our use of language at Saint John's is crucial to our whole school approach.

Instead of... We use...

Punishment/Reward Consequence

...did something wrong ..made a mistake/...made an incorrect choice/...did not meet our school
expectations

Kicking off/meltdown Anxiety/anxious, distressed, stressed or dysregulated

Naughty/bad Made incorrect choices/made mistakes/did not meet school expectations

Good Made positive choices/met expectations

This policy refers to ‘mental health and wellbeing’; therefore, it is important to define what is meant by this. The
website and community group ‘Healthy Young Minds’ recognises and defines mental health in a simple and
accurate way: “We all have mental health. It affects how we think, feel and behave, and determines how we
handle stress, how we relate to others and how we make choices.” Hand-in-hand with physical health, it is our job
as nurturing adults at Saint John’s to equip children with skills and strategies and to expose them to opportunities
to support and strengthen their mental health.

Bullying: Bullying is defined as a deliberate and targeted act which physically or emotionally harms another
individual, usually involves an imbalance of power and is repeated several times on purpose. It can happen face-
to-face or online. Please refer to our ‘Anti-Bullying Policy’ for further details on our approach to tackling bullying.

Restorative Practice: Restorative practice is a way of working with conflict that puts the focus on repairing the
harm that has been done. It is an approach to conflict resolution that includes all of the parties involved.

Regulation: Being regulated means being able to control how | respond to different emotions, being able to be
calm and ready for learning. More detail is given later in this policy.

Dysregulation: Being dysregulated means being unable to control how | respond to different emotions,
sometimes resulting in behaviours which can be a challenge to others and to learning.

This policy is written with inspiration taken from Paul

Dix’s book ‘When the adults change, everything changes’.
At the heart of our behaviour policy are our expectations Routines
— expectations that are met by the children and also by
the adults who are in contact with the children at all Role
times throughout the day. Maodels Restorstive
Everything we do builds towards a relationship-based Expectations of
and restorative-based, preventative and pro-active adults at Saint John's
approach to managing and supporting children’s C of E Primary School
behaviours and attitudes, which is consistent.
Relations hips Recognition
“If we treat people as they ought to be, we help them Reset
become what they are capable of becoming.”

Haim Ginott, The Learners’ Dimension, 1972
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Expectations: Six Rs for adults

Relationships: “Positive relationships are the bedrock of our culture.”

All staff recognise the importance of building solid relationships.

All staff actively seek to form positive relationships built on mutual respect, clear expectations with firm
and transparent boundaries.

All staff use their knowledge of the children to put in place individualised support or strategies if
necessary, showing care towards all pupils.

A mentoring approach may be necessary for children and staff will be allocated as mentees.

All staff commit to positive working relationships with other staff; it is a collective effort for the best
interests of the children.

Role Models: “Being a role model is the most powerful form of education.”

The school behaves as the adult behaves; all staff model conduct throughout the day, sending the
message of ‘This is how we do it here’.

Teachers and teaching assistants actively meet and greet the children each morning.

Adults take time to build relationships to show ‘deliberate botheredness’ (from Paul Dix’s book,
meaning to make particular effort and show interest).

In times of distress or dysregulation, staff endeavour to retain a calm demeanour.

Routines: “Habits are more powerful than memory.”

Visual timetables outline the programme for the day for each class and are accessible to all children in
the classroom.

The school day runs at the same times each day e.g. collective worship is the same time each day.
Class timetables are designed by the teachers to ensure consistency of days and weeks.

Recognition: “The deepest principle in human nature is the craving to be appreciated.”

All staff commit to recognising the positivity first in the room, using a pro-active and preventative
approach to managing behaviour.

All staff understand that keeping the children regulated emotionally is key and to use strategies to
support regulation if required.

Praise and acknowledgment, with rewards, are a pivotal part of our approach as a school, taking the
needs and age of a child into consideration.

Restorative: “Repairing the relationship; preparing for life.”

All staff commit to de-escalation as a method of ensuring children are safe and calm.
In times of distress and dysregulation, staff are trained to use restorative practice to help children
develop personally, emotionally and in their interactions with others.

All situations arising with children are dealt with using the restorative conversation script, using
appropriate language and encouraging reflection.

Reset: “Reset, re-adjust, restart, re-focus. As many times as you need to.”

All staff are committed to displaying emotional stability and consistency when dealing with behaviour.
Unconditional positive regard: all staff reset themselves following behaviour to maintain positive
relationships with the children at all times.

All staff work together for the best interests of the child and are encouraged to ask for support, allowing
a colleague to step in to the situation if necessary.
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Working together with families

A significant part of adopting an approach to behaviour, that relies on being proactive and preventative, is
ensuring home and school are working together in the best interests of the child. We have set up a working group
with parents from the school to devise resources that will support families in working together positively with our
school. Our approach places considerable emphasis on the role of all adults (including extended
family/carers/friends) in supporting children to be their best selves. As with staff, we have expectations that
parents will help to support their children personally, emotionally and socially to be ready to meet the
expectations at school.

Whilst we acknowledge that every parent aims to do their best for their child, there are fantastic resources out
there to support on the parenting journey. One resource which particularly aligns with our school approach is
‘Positive Parenting’, produced by the NSPCC — here are some examples of the tips and tricks suggested:
https://www.nspcc.org.uk/keeping-children-safe/support-for-parents/

Positive Parenting - NSPCC

Understanding
your child’s needs

School-age children are constantly
learning and exploring their world.
They may have lots of questions as
they start to form their own views on
issuas. As they move towards being
maore independent they may seem

to push boundaries and become
more challenging. This is a necessary
part of growing up.

Children’s needs and behaviours change as they
get older, and understanding these needs will
help you better understand your child. A lot has
been written about the needs of children and
advice for parents, and we cover some of the
key areas here. If you'd like more detailed advice

you can talk to the NSPCC helpline. Top tips...
) \

* Keep guidance simple L

and consistent.

How canl set

Be willing and give your child
opportunities to show they can
be trusted.

If your child is behaving in a way

boundaries?

All children need love, guidance and to have rules

and boundaries. Rules and boundaries help

families to understand how to behave towards
each other, and what’s OK and not OK. But the

best way to go about this will vary based

you dan't want them to, clearly
explain what you want them
to do instead.

Be available and make time for your
child, sa thay will carme ta you when
they feal something is wrong

or they are upset.

Kaep talking and listening to
your child even if at times it feals
like a challenge. Start listening

Avoid criticism wherever possible.
If your child has done something
wrong, explain that it is the
action and not them that you're
unhappy with.

Try to avoid getting trapped in
petty arguments. There are rarely
any winners!

Consider ways to negotiate or offer

on your child’s age and stage of development. choices as yaur child gets older.

All children are different and develop and reach
milestones at different rates.

fram a very early age and set
a pattarn for life.

Review family rules as your child
gets older and recognise the
different needs of children living
at home. For example, you
shouldn't expect the same from
your 12-year-old as you would
fram your faur-yaar-old.

You can find more UK-wide information at
nhs.uk/conditions/baby/babys-development

s sdmrimadpmeaal bisd B esnsdmaimadnnpaad b aEE .

Building positive
relationships

bmdderimadpnmdad boam sdmurmpdan

e

Shaw your child you're interested in
what they like. Think of enjovable
activities you can do tagethar.

chrflmrimadamehad

If parent-child relationships become damaged, it can
affect the way a child feels or behaves. Finding ways
to show unconditional love and affection to your child
is important. But this can be easier said than done,
especially when you're tired or juggling different needs.

Think of times when you have seen + Don't give up or be too hard an
a positive change inyour child's

bBehaviour and anything you could

yourself if things den't immeadiately
change. Facus on small steps and

e phEE A maas

learn from that experience. achievable goals.

Fmpdmnsandirarn

*

Ask yaur child for their views and be
willing to listen. This can halp you to
see things from their perspective.

Be prepared to compromise and
admit you've been wrong, and
sometimes make mistakas yoursalf.

Spend time with your child and learn together. This can healp increase your child’s
confidence, strengthen your bond and also halp you to better understand their needs.

Ad sk rm b

P LR L R R R R L L L L LT
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The Healthy Mind Platter

Focus Time
Closely focus on a
task or goal. This
challenge makes
deep connections
in the brain.

Designed by David Rock and Dan Siegel
(2011), the healthy mind platter details
the important aspects of children’s
lives that are needed to support their
brain development. This picture is a
visual representation of the key
indicators that can help children’s well-
being. A balance of these, which
requires support from families, can
help to put children in the best possible
frame of mind to achieve and be
successful in social situations, in
managing their emotions and in their
learning.
These are identified as:

e Down Time

e Focus Time

e Family Fun Time

e Timeln

e Connecting Time

e Physical Time
e Sleep Time

Diet

We recognise that a child’s diet can impact their mental wellbeing, which then affects their everyday behaviours.
Through our PSHE curriculum, we teach children about the link between our diets and our mental wellbeing, with
a particular focus on what we can do to keep ourselves healthy. If a child’s diet is unpredictable, high in sugars
and fats, lacking key nutrients or if a child does not drink enough water daily, this may be a contributing factor to
dysregulation. The image below shows a summary of support for parents outlined by
https://kidshealth.org/en/parents/habits.html.

Here are some other useful links:
https://www.nhs.uk/live-well/healthy-weight/childrens-weight/healthy-weight-children-advice-for-parents/
https://www.foodafactoflife.org.uk/whole-school/parental-engagement/
https://parents.actionforchildren.org.uk/nutrition-and-healthy-eating/

HAVE REGULAR FAMILY MEALS
« Offers predictability, routine and
ritual
Good opportunity for discussion
and conversation
Builds bonds between families
Opportunity to be a role model

BE A ROLE MODEL

« Eat fruit and vegetables

+ Indulge less in foods that have
high sugar or saturated fat
content

« Serve appropriate portions

« Talk about your feelings of fullness

SERVE A VARIETY OF HEALTHY FOODS
< Fruit and vegetables

Good sources of protein
Wholegrain breads and cereals

EAT ALITTLE

sugary e

Fast food and take out

EAT A MEDIUM AMOUNT Limit fats and sugars
&S D Fish & Normalise drinking water
pasta W g

ﬁ pary Prove @' e
EAT ALOT

Frut

@ oo

whole grans
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Exercise

Another contributing factor to dysregulation may be levels of exercise. As with anything, there is a balance to be
struck. Government guidelines state that children should take part in 60 minutes of exercise per day, with at least
30 minutes of that being at home. Some tips from www.healthychildren.org for helping to motivate children to
exercise are below:

e Emphasise fun — explore activities to identify what your child enjoys. Avoid making all activities over-
competitive.

e Choose age-appropriate activities— Young children are not developmentally ready for weightlifting and
3-mile runs, but riding bikes and playing games are perfect.

e Plan ahead and make time — reading and other activities are important but build in time for exercise

e Provide a safe environment — make sure the equipment is safe and they have appropriate clothing.

e Provide active toys — provide access to balls, skipping ropes and other active toys.

e Role model — get involved and play with your children; show how exercise can be fun and engaging.

e Take care — if exercise or physical activity becomes painful, slow down or try a less intensive exercise.

https://www.healthychildren.org/English/healthy-living/fitness/Pages/Encouraging-Your-Child-to-be-Physically-
Active.aspx

Sleep Tips %

Sleep Bedtime routine

Make your own bedtime routine and stick to it. You need to set a time with your
Sleep plays a pivotal role in all of our lives. | aduits and stick to that too. It might be something like 'BATH, HOT DRINK,

. P . '
After a long day, sleep allows our brain and B
body to slow down, reflect on the events of | Relaxation exercises
the day and recharge' meaning itis in a Learn some relaxation exercises so you can get yourself relaxed for bedtime.

better place to grow and develop. Physical exercise
As with adUItS, if a child does not get 3:::3;::613 do some physical exercise. This will make your body feel tired
enough sleep, it can affect their everyday

Happy mind

behaviours, their ability to concentrate and
their responses to situations. This can often Watch only happy movies and read happy books before bedtime. You could also
. . try drawing a happy picture which will give you nice things to think about as you
result in dysregulatlon. drift off to sleep. It might even give you nice dreams. 3
Big feelings Fighe

Share any BIG feelings with an aduit before bedtime so you don't have to think
about them. Worry thoughts aren't good for sleeping. You could also make a worry
doll and tell your worries to that. Pop it under your pillow and take the worries
away. Make a dream catcher to catch any nightmares

Ready for sleep
Put some warm socks on, grab a cuddly toy, pop a night light on if you find
having a little light helps, get into a comfy position and close your eyes and
dream lovely dreams.

\ GO \\
Yo Night night sleep tight! A
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Screen Time

Throughout our everyday lives,
we use technology to support us
and we have, at our fingertips,
the ability to achieve many
things.

We place a significant value on
the use of technology and
present children at school with
regular opportunities to use
technology positively. As a
school, we embrace the ever-
changing landscape and the
gains of technology, but it is
crucial that there are clear
boundaries, rules and
monitoring around this, both in
school and at home.

Through our e-safety lessons,
we teach the children how to
use the internet safely. Studies
have found that screen time can
both help and hinder children’s
emotional wellbeing and brain
development.

Therefore, helpful questions are
around content:

‘What is my child

technology for?’

using

and time:

‘How much time is my child
spending on a device?’

Understanding social media and
new technology as a parent in
order to keep children safe can
be a daunting and mammoth
task; please get in touch with us
if you require any advice,
support or have any questions.

Different organisations offer
parents helpful advice when
managing pupils’ screen time:

OSle

5 top tips to balance screen time

o Set digital rules together

Agree digital boundaries together

with your child to get thern irvolved in the
process and build up their understanding of
why it's beneficial for them to stick to them.
Choosing device free zones in the home,
keeping phones out of the bedroom at
night and using free tools to turn devices on
and off at different tirmes of the day are just
some ways to help children strike a healthy
balance between activities on and offline.
Also, it's a good idea to encourage them

to take a break every 30 minutes and

use screens in short bursts, Experts
recommend turning screens off an hour
before bedtime to
give children tirme
to wind down.

Set a good example with
your own screen use

Children will tend to model their
behaviour on you, =0 if you encourage
them to take breaks when on screens

night, they will follow your lead.

Use tech tools to manage

their time & access to media
Whatever device your child uses,

be sure to make use of free and
premium tools available to manage
their access to age-appropriate content
and review the tirme they spend on

specific online activities.

<

P

e https://www.internetmatters.org/resources/online-safety-guide/

e https://www.nspcc.org.uk/keeping-children-safe/support-for-parents/

e https://saferinternet.org.uk/guide-and-resource/parents-and-carers

o Stay engaged in their screen use

Cet engaged and stay engaged in their
digital life as they grow. The more you get
irvolved and understand the things your
children do online, the easier it is to gain
their respect and influence what they do in
their digital world.

Ensure they have a healthy mix of screen
activities that encourage creativity, learning &
education, connecting with family & friends,
as well as using devices for downtime.

Discuss online risks and
strategies to tackle them

Take time to help them understand the
risks and benefits of using the internet,

whether it be discussing what steps to take

if they see something that upsets therm or
guiding them towards apps and platforms
that will help them explore their passions
and enhance their skills.

How to recognise when
screen time is ‘too much’
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School and Home Working Together

As a school, we believe it is crucial for the development of children that home and school work collectively as one
for the best interests of all. We strive to provide regular feedback to all children and families at home regarding
behaviour, conduct and attitudes in and out of the classroom. All of the factors listed above, particularly diet,
exercise, sleep and screen time, are crucial parts of every person’s brain development and ability to form
relationships with others. Our holistic approach at Saint John’s means that staff may refer to these categories
when assessing how best we can support families moving forward.

Class Dojo

Class Dojo is a digital classroom management tool, used as a method of communication between school and
home. Teachers may use Class Dojo’s ‘Class Story’ to share photos or information about exciting events their
pupils are involved in at school or general messages to all parents and carers. Families are able to contribute
towards this class story by viewing the posts uploaded by the teachers and sending in work or events that children
have taken part in at home, which can then be uploaded by the teacher if appropriate. Parents/carers and
teachers may use the 1:1 messaging format to communicate directly; however, all messages must be appropriate,
polite and formal. Please refer to the Class Dojo Policy on our school website for further details.

Please see below a poster which outlines expectations for all staff, children and family members.

Dos Don’ts

Treat the messages as professional emails,|X - Use Class Dojo to report your child as

rather than text messages or social media e.g.|absent. Please contact the school office

emaojis. directly.
Ensure all guestions and comments are|X - Post comments as complaints about the
pertinent to your child. school or teachers. Please refer to policies on

Please check regularly as we post updates.|OUr school website for this.

We strive to give as much noftice as possible but
sometimes things can change quickly.

L ]
v Share in-school and out-of-school learning and "v“ ' CI a Ss DOJ 0

achievements e.g. musical insfrument exams.

Staff aim to respond to messages received within 24 hours but please be patient; we often do not
look at Class Dojo during the school day and regular meetings, marking and staff work-life balance
can mean we do not get a chance to look at them until the next day.

If you have a question, query or concern, your child’s class teacher (rather than the TA) is your first

port of call. If your message is urgent, please speak to the office directly.
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Three Rs for children

Ready

Expectations of
Children at Saint
John's C of E Primary
School

Responsible

Respectful

Our expectations of children are clear, concise but
ambitious. We aim for the children to be ‘ready’,
‘respectful’ and ‘responsible’ at Saint John's. These three
Rs reflect the most basic requirements of children when
they at school to ensure they are safe, happy and learning.

All adults support the children in achieving these three
expectations consistently by explicitly teaching them,
helping the children to understand how they are achieved
and regularly referring to them in school.

Show a positive attitude

Demonstrating our Christian values e.g.
resilience, perseverance

What does ‘ready’ look like?

Waiting for the next activity

Good listening skills with eye contact

Correct equipment

Being regulated

Resources ready

Emotionally ready to learn

Looking out for others

Keeping equipment safe and in good condition

What does ‘responsible’ look like?

Using the internet and social media responsibly

Acting sensibly around school

Walking when in school

Using equipment safely

Following instructions

Playing safely outside

Moving around safely

Encouraging others Kind and caring

Helpful actions

p Listening to others
and ideas

Understanding others
Being polite Accepting others’ differences

What does ‘respectful’ look like?

Being a good friend Attention given to person talking

Being honest Helping others

Waiting your turn Saying please and thank you
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Consequences

Consequences are often given a negative connotation in terms of a response to behaviours and attitudes that do
not meet expectations. At Saint John’s, we want to flip that narrative and teach children that there are
consequences to every action, positive or negative. For example, the consequence of holding a door open for
somebody means that they are able to walk through without the need to open it themselves. Consequences will
always be natural, logical or relational; supportive adults will always guide the children through this process using
the principles of restorative practice.

Type of Consequence

Positive Example

Negative Example

A natural consequence is the
reaction that occurs after an action
without adult interaction.

A child smiles at another child and
gives them a compliment. The
other child smiles back and a
positive connection is formed.

A child’s refusal to wear a coat
outside when it is raining means
they get wet.

A logical consequence is a
reasonable  and appropriate
consequence put in place by an
adult.

A child tries their hardest in lesson
and is acknowledged, recognised
and praised for their efforts. A
positive reward may also be
appropriate.

If a child has deliberately created a
mess by tipping out a box of Lego,
they tidy it up.

A relational consequence is the
recognition that an action has
directly affected the relationship
between the child and another

A child’s kindness and care towards

others  results in positive
connections and  relationships
being built.

A child’s unkindness and lack of
care towards others may result in
others losing trust in them and
them feeling lonely.

individual.

Recognition, Acknowledgement and Positivity

It is crucial that all adults use strategies and approaches to acknowledge and recognise positive behaviours and
attitudes, meaning that these are more likely to be reinforced. As outlined in the six Rs for adults, all staff will
look for positive recognition as their first port of call. The list below outlines some of the strategies that may be
used at Saint John's, however teachers have full discretion to decide strategies that are most appropriate for
individual children or groups of children:

e Specific verbal (e.g. Thank you for...) and non-verbal (e.g. thumbs up, smile) recognition

e Each phase has a class-based strategy to work towards a particular goal or focus (e.g. secret student,
marble jars, vouchers)

e House points (weekly trophy awarded with the termly winners having a non-school uniform day at the
beginning of the next term)

Communication with parents:

e Dojo messages
e Praise postcards/certificates
e Praise conversations/phone calls

Strategies for Regulation

Regulation is defined as the process by which individuals influence which emotions they have, when they have
them and what they do when they experience them. Regulation strategies can be supported by others (known as
co-regulation) or can be completed by the individual themselves (known as self-regulation). Strategies to manage
emotions are individual; therefore, children need to be taught strategies to find out what works for them. As
children progress through school, we aim to teach and develop children’s own regulation strategies — to provide
children with the skill of self-regulation and to prepare them for the next step of their life. The school use the
language of ‘resetting’ when it comes to children regulating themselves.
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Zones of Regulation

Children are introduced to zones of regulation, which
are a simplified way of understanding the spectrum WHAT ZONE ARE YOUP
of emotions that everybody experiences. The
approach aligns itself with the colours and characters
from the Disney film ‘Inside Out’.

This poster shows our zones of regulation and how @
we use these with the children to self-regulate and
acknowledge what emotions we are experiencing.
This poster is presented around school, particularly
in classrooms and in our pastoral and nurture room,
‘The Nest'.

SAD
SICK
TIRED
BORED
MOVING SLOWLY

MAD/ANGRY
MEAN
HITTING
YELLING
OUT OF CONTROL

What will we do?

Any list of procedures is never exhaustive and it is
important to remember there is a specific context to every
child. We rely on the relationships we have built with our
pupils to act in their best interests when it comes to
positive and negative experiences. This picture summarises
how we, at Saint John’s, approach supporting pupils, as we
aim for equity and justice.

e Reminders of school expectations are given
regularly.

e A child may be provided with some time (approx.
10 minutes) and an alternative setting to help them
to reflect and regulate before returning to class or
the playground. This is not a ‘punishment’ but a
learning experience about managing emotions and feelings when they become overwhelming.

e To prepare the children for life beyond school, we adopt an approach of natural consequences, which are
dependent on the nature of behaviour and attitude exhibited. For example, if a child’s attitude to learning
does not meet the school’s expectations, play time may be missed to provide time for the child to
complete their work.

e Restorative conversations (see next page for more details) are everyday practice for staff to support the
children in reflecting and learning from negative experiences (staff use child-friendly widget cards to help
structure the conversation).

e Behaviour incidents and dysregulation are logged onto a centralised system used in school to safeguard
children called CPOMS. Through this programme, we are able to monitor behaviours, approaches that
have been tried, were successful and were not successful.

e When a child is repeatedly exhibiting behaviours which result in themselves, others or property being at
risk, staff may note the antecedent (what happened before), behaviours (what happened during) and
consequence (what happened after), using this to monitor patterns in the behaviours. This provides a
layer of understanding that helps the school build a picture around the child, meaning we can put the
best support in place.
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Restorative Conversations

A restorative conversation is a crucial part of repairing any harm that may have occurred. It is scripted and all
staff are trained. This conversation takes place between a facilitator (usually the trained adult) and someone
who has harmed another person or who has been harmed themselves. The following images are child-friendly
widget cards which staff at Saint John’s use to aid the conversation and support pupils. Sometimes, the harmed
and the harmer will be brought together to repair any breakdown in relationship, using this same conversation
to help them to understand others’ views, building skills of empathy and resilience.

-— oy, s — 1
e By, N L3
NEICAE O] L@ !
Broke Hurt Threw Broke the .
something someone Rude something rules Waorried Frustrated Upset Scared Angry
[~ &l N9
> - >4
L

Used unkind /\ ==

words Ruined work Unloved Jealous
° N M@% How were you
= 2 ws N g 1 ?
Shouted What happened' Walked off Giggly feellng' Not okay
— ) e - &
KR el < | ¢% <
Excluded Something Out of Something
An accident someone Didn't listen Being silly else control Distracted else
-
= ]
Me An animal My brother My friend ATA Sorry Guilty Ashamed

) ?

My Dad . My family

Q- o)
e =
Embarrassed

How are you feeling
now?

iﬂ #h
Who was affected? An older

A teacher child Worried
A younger Something \& w ; é' Something

My sister child else else

Confused Not okay Hurt Better
| —

- - . =
— O < ™ 'S )
g | 55 | Xeo| &£ | 5| 3 | % ¥
Miss playtime Restorative 123 Use kind
Say sorry Fix it Write it down game Breath Count to 10 Think first words Get an adult
5% | ‘l | te
il i ‘5 Play
Stay inside 2 | & Clean up Stay calm something else
S ——— S
@"ﬁ What needs to iB What could you do ¥'%
: ? Leave the i ? Play with
Alone time happen neXt' Do it again situation neXt tlme' someone else
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The flowchart below outlines the steps that all staff at Saint John’s take when managing low-level behaviours.

Examples of Level 1 Behaviours Assertive Script:

Refusing adult instructions &
disobedience

Disruption in class/distracting
others from learning

“My expectations are...”

“To fix this, you can...”

Moving around the class without “You can make this right by...”
permission
Calling out/making unrelated or “Let’s...”

inappropriate noises

Inappropriate language Thank you for...

RUde_neS? Other helpful phrases

Running in school

Using equipment inappropriately “l understand... and yet (repeat instruction)”
Not showing respect towards peers

or adults “I hear what you are saying and yet (repeat
Being bossy or controlling others instruction)”

Saying unkind things

“I need you to...”

“Yes, you may think that... and yet (repeat instruction)”

“I’m sorry you are having a bad day”

Reminder given
e 5 mins given to respond “Remember last week/yesterday when you (insert

positive behaviour)” — relate back to previous praise
given

“I’'ve noticed that you... | need you...”

Warning “Yes sometimes... and yet (repeat instruction)”
e 5 mins given to respond
e 1-minute restorative “There may be some truth to that... and yet (repeat
conversation at end of lesson instruction)”

4

e Always come back to “and yet | need you to...

e Remain calm and portray a neutral emotional
standpoint

o |If refusal continues, give 2 options and walk
away to give time to respond

Last Chance
e Script read
e 10 mins given to respond
e 2-minute restorative
conversation at end of lesson

School may decide that repeated Level 1 behaviours which disrupt learning for the child involved or other
children may result in parents being contacted.
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Significant Behaviours

Where significant behaviours occur and are repetitive and where our whole school approach to positivity, natural
consequences and reflection is not resulting in sufficient progress, the leadership team and the child’s teacher
will have discussions with families about next steps. There are several questions that will be considered during
this stage.

e s the child listening and responding positively to instructions?
¢ Is the child showing kindness and care for themselves, others and property?
e |s the child showing they are safe?

Level 2 Behaviours Level 3 Behaviours

Repeated disobedience Prejudice-based comments/actions

Swearing Sexual harassment

Threatening others Physical actions e.g. fighting, pushing, punching,
Encouraging/coercing others to do something which kicking, hitting

will get them into trouble Bullying in any form

Lying

Stealing

Damaging property

Bringing in inappropriate materials/items

Level 2 behaviours Level 3 behaviours

l

- Moved to work away from peers for the
remainder of the day

- Natural consequence - Restorative conversation
- Restorative conversation - CPOMS Entry

- CPOMS Entry

- Contact with parent (s)

l

- Moved to work away from peers for full day
- Parents asked to attend a meeting
- Restorative conversation

- CPOMS Entry

- Separate play times to other children

- Parents asked to attend a meeting

- Restorative conversation with pastoral support
- CPOMS Entry

- Natural consequence
- Restorative conversation
- CPOMS Entry

- Natural consequence
- Restorative conversation

- CPOMS Entry

- Contact with parent (s) 1

- Suspension — moving towards exclusion

- Parents asked to attend a meeting regarding

reintegration to school
- Restorative conversation with pastoral support
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These flowcharts represent what a typical response to these situations may be. However, school staff may
alter what actions are taken based on the situation itself as well as our relationships and knowledge of the
children and family.

Positive Handling

In the most extreme circumstances when severe behaviours are persistent or where behaviours exhibited put
other children, staff, school property or indeed the child themselves at risk, it may be necessary to remove the
children from the situation and take them to an appropriate safe space. This is very much a last resort and all staff
will use their experience, knowledge of the child and professional judgement to decide the best measures for all
involved. Staff are trained for these instances and use legal, appropriate and caring methods. We reiterate as a
school that this measure is the very last resort and all other preventative and de-escalation strategies will have
been adopted previously. Should positive handling be used, families would be involved in discussions with school
leaders as well as the class teacher.

Suspension and Exclusion

On the rare occasion when preventative and pro-active measures have been followed and our behaviour
flowchart has been used, but escalated behaviours have continued to put themselves, other children, staff or the
school property at risk, suspension and exclusion procedures may be considered. This will be decided on a case-
by-case basis. The discretion of the school is paramount to this process, using knowledge of the children from our
relationships with the child and the family. Please refer to the school’s exclusion policy for further details.

Further Literature & Websites

e When the adults change by Paul Dix

e The Window of Tolerance by Professor Dan Siegel

e Zones of regulation

e Anti-Bullying Alliance: https://anti-bullyingalliance.org.uk/tools-information/all-about-
bullying/understanding-bullying/definition

e Healthy Young Minds: https://www.healthyyoungmindslsc.co.uk/home

e Restorative Practice in Schools: https://anti-bullyingalliance.org.uk/tools-information/all-about-
bullying/responding-bullying/restorative-practice/what-restorative
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